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1. SCHOOL PROFILE STATEMENT 
 

Physical location 
Wodonga West is the second largest government primary school in urban Wodonga , a town of 35,000 
people.   Currently our student population is 470.  We are located between both campuses of the 
Government Middle Years college and a couple of blocks from the Senior Secondary College.  Our 
students are attracted to our school from a number of preschool settings across the town and our Master 
Building Plan incorporates an Early Learning Centre on site. 
 
Facilities 
With a combination of Federal and State funds in the next few years it is anticipated that our school will  
be significantly rebuilt into a modern, environmentally sustainable and pedagogically revolutionary 
complex.  We have Master Plans on Display at school with anticipated commencement date of March 
2010 for  Stage one. 
We have two large grassed ovals with a fitness track and 4 modular playground pieces.  Another feature 
of our grounds is our extensive Produce Patch (designed to feed 300 children per fortnight) and Kitchen 
as part of our Stephanie Alexander Program which began in term 3 2009. A Community wood fired oven 
and Community parterre garden complement this program. 
We also have a large climate controlled gymnasium, canteen, library, arts studio, ICT lab and Out of 
School Hours Child care facility. 
 
The Community pride in our school is demonstrated by the large number of student  art works around our 
school.   In 2008 and 2009  we were recipients of the State Garden Award (Large Primary Schools) for 
Hume Region and  the State  and in 2009 the prestigious Kevin Heinze award. 
 
Community and Student Connectedness with the school 
Here, at Wodonga West we pride ourselves on providing a comprehensive and engaging curriculum 
ǇŀŎƪŀƎŜ ǿƘƛŎƘ ŜȄǇǊŜǎǎŜǎ ƻǳǊ ǎŎƘƻƻƭ Ǿƛǎƛƻƴ ά[ŜŀǊƴƛƴƎ ŦƻǊ [ƛǾƛƴƎέΦ  hǳǊ ŎƻƳƳƛǘǘŜŘ ǎǘŀŦŦ ŘŜƳŀƴŘ ƘƛƎƘ 
expectations of all and aim to work in partnership with parents (our students Ψ  foremost teachers).  Our 
school population whilst overwhelmingly, is of white Anglo Saxon descent, is enriched by  10% identifying 
with heritage from the UK, South Africa, New Zealand, Germany, Sudan, Egypt, Serbia, Bangladesh, India, 
Syria, Sri Lanka, Singapore, Laos and Aboriginal and Torres Strait Islander.  Our school has access to a 
shared ESL teacher  and Multicultural Education Aide within the urban cluster of Wodonga schools. A 
growing  percentage is from Defence families which are traditionally transient and we work hard to build 
relationships with these families and ensure that each student is provided with a solid education.  We are 
currently supported in this by the employment of a Defence Force Transition Aide. 
 

 Wodonga West Primary constantly strives to build community connections with our families and  the 
wider ŎƻƳƳǳƴƛǘȅ ŀǎ ǿŜ ŜƳōǊŀŎŜ ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ άLǘ ǘŀƪŜǎ ŀ ±ƛƭƭŀƎŜ ǘƻ ǊŀƛǎŜ ŀ /ƘƛƭŘέ.  In 2009 we were 
recognised for our ongoing efforts in this area by winning the Hume Region άPermission to Shine Awardέ 
for Building Community Connectedness.  We value parent participation in school activities, support for 
the Home Learning environment and Individual Plans, participation in school bodies such as Family, 
Friends and Parent Club and School Council and participation in working bees and fund raising initiatives.  
Our Stephanie Alexander Kitchen and Garden has been an exciting initiative which has welcomed a 
variety of volunteers from different backgrounds, age groups and experience.  Over the past two years 
the data from our Year 5/6 άStudent Attitudes to {ŎƘƻƻƭ {ǳǊǾŜȅέ shows a positive ǘǊŜƴŘ ƛƴ Ψ{ŎƘƻƻƭ 
/ƻƴƴŜŎǘŜŘƴŜǎǎΩ ŀƴŘ Ψ/ƻƴƴŜŎǘŜŘƴŜǎǎ ǘƻ tŜŜǊǎΩ ŘŜƳƻƴǎǘǊŀǘƛƴƎ ǘƘŀǘ ƻǳǊ ǎǘǳŘŜƴǘǎ όƻŦ ǿƘƛŎƘ ǘƘŜǊŜ ƛǎ ŀ ǾŜǊȅ 
similar ratio of males to females) feel connected to their peers and the school. 
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SECTION 2:  WHOLE SCHOOL PREVENTION STATEMENT 
 
From 2007-2009 Wodonga West Primary School Community(working with a University of Queensland 
IDEAS project) developed and adopted the following rationale: 
 

Students at WWPS will be equipped for life with the values of Respect, Integrity and Commitment to 
achieve a balance in life-Harmony.  This is our treasure chest of life skills.  The development of strong 
interpersonal skills, will be rewarded with positive relationships, warmth and friendships. The confidence 
and resilience this fosters, will enrich the belief, that each individual is special: a unique and valued 
member of our school community. 
Being organised, and yet flexible both mentally and physically, will allow the Wodonga West students to 
tackle academic skills in literacy, numeracy, the arts, and knowledge of the wider world.  An environment 
rich in ICT resources will support the students in their journey.  Developing a global knowledge, and an 
empathy for cultures, will enrich the mind and heart.  Students will be well rounded and immersed in all 
forms of learning.  This will lead to an understanding of personal strengths and development of thinking 
skills, thus empowering the creativity ƻŦ ƛƴŘƛǾƛŘǳŀƭǎ ǘƻ ŦŀŎŜ ƭƛŦŜΩǎ ŎƘŀƭƭŜƴƎŜǎΦ 
In an ever changing world, an awareness and passion for the environment will be fostered.  Our students 
will develop healthy minds and bodies through a balance of active, passive and creative activities. 
Students will achieve success through developing responsibility and cooperation which will allow them to 
make connections with the world. 
 

 
To support the components of student engagement, Wodonga West Primary school boasts a qualified, 
dedicated teaching staff committed to securing the best possible learning outcomes for all students. 
¢ƘŜ ǎŎƘƻƻƭ ǘŀƪŜǎ ŜǾŜǊȅ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ōǊƻŀŘŜƴ ǎǘǳŘŜƴǘǎΩ ŜȄǇŜǊƛŜƴŎŜΦ !ƭƭ ǎǘǳŘŜƴǘǎ ŀǊŜ ŀōƭŜ ǘƻ ǇŀǊǘƛŎƛǇŀǘŜ 
in an environment which encourages intrinsic valuing and respect of achievements.  Students are 
expected to display a commitment to improvement of skills and knowledge, develop self discipline and 
initiative and respect themselves, each other and their environment. We are rigorous in aiming to 
improve student engagement and well being with a focus on behaviour. 
 
We do this through: 
1. The Curriculum 

¶ We have adopted the Queensland New Basics Rich Tasks and developed our own which 
emphasise  global and technological involvement 

¶ Extensive development of ICT.  Every classroom is equipped with an interactive whiteboard.  
There is a dedicated ICT lab timetabled for use from  P-6 in addition to classroom computers 
and a bank in the library.  MP3 players, net books and digital cameras etc are also extensively 
used within our curriculum.  This equipment is highly engaging for students 

¶ Rigorous emphasis on Literacy and Numeracy blocks across the school to ensure students 
have the necessary academic skills to access   broader learning 

¶ Development of the Stephanie Alexander Kitchen Garden to ensure students are able to 
access life long skills of healthy living in a pleasurable and real life manner and to utilise real 
life literacy and numeracy skills 

¶ An Elective Program in MYOS where students are able to  engage with interests such as 
yachting, gem stone collecting, woodworking, rock band etc. 

¶ IŀǾƛƴƎ ŀ ŘŜŘƛŎŀǘŜŘ άKids@theCŜƴǘǊŜέ ǎŜǎǎƛƻƴ ŎƻƴŎǳǊǊŜƴǘƭȅ ŀŎǊƻǎǎ ǘƘŜ ǎŎƘƻƻƭ ŀƴŘ ŀƭǎƻ ŀǘ 
times in multi-age groups to teach our school values of Respect, Integrity, Commitment and 
Harmony 

¶ A Specialist program is offered in The  Arts, LOTE and Physical Education 



6 
 

2. Organisation 

¶ Our school is currently organised in distinct sections: P-4 and MYOS (Middle Years of 
Schooling-years 5/6.   

¶ Classrooms are where possible (in P-4)  organised in straight age groups (reflecting parent 
preference) but our MYOS section is organised in 5/6 multi-age classes.  Where possible these 
students stay in the same group and with the same teacher for two years.  This philosophy is 
based on Middle Years research which indicates that students of this age take a longer period 
of time to develop relationships with adults and peers 

¶ Our day is divided into a timetable which maximises productive learning time in the morning 
and allows for dedicated 2hr literacy blocks and I hour numeracy blocks. 

¶ Classrooms utilise a consistent management plan for all students which has been agreed on 
and is replicated in the yard 

¶ ¦ǎŜ ƻŦ άмл tƻǎƛǘƛǾŜ .ŜƘŀǾƛƻǳǊ {ǳǇǇƻǊǘǎέ: (Giorcelli 2009) see appendices 
3.  Support Personnel 

¶ One of the Assistant Principal Positions is designated as Student Services. 

¶ A Chaplain is employed two days a week 

¶ A full-time Student Wellbeing Officer (Primary Welfare Officer) is employed 

¶ The non-teaching Leadership team assume shared responsibility for all intervention actions 
not manageable at classroom level 

¶ We have access to a SSSO (psychologist and social worker) for secondary consultations 

¶ Other Para-Professionals (if available) are outsourced through our Student Services budget 

¶ Educational Support (ES) staff are employed for students funded through the Disabilities and 
Impairments program. 

¶ Defence Transition Aide and part time Koorie Educator are available 
4.   Support Programs/Measures 

¶ Student Support Group Meetings 

¶ Individual Behaviour/Learning plans (where applicable) 

¶ Lunch time activities operated by Student Wellbeing Officer, Chaplain, PE and Arts teacher 

¶ Programs operated on a needs basis for students by the Student Wellbeing Officer including 
Ψ{Ŝŀǎƻƴǎ ŦƻǊ DǊƻǿǘƘΩ ( a grief and loss program) 

¶ Referrals to Paediatricians, Para-Professionals, NECAMHS and Community Health services 

¶ Individual counselling/management of students with Student Wellbeing Officer/Assistant Prin 
(Student Sevices) 

¶ Liaison with Community Support Workers, Child First, DHS-where applicable and appropriate 

¶ Designated areas of the playground for different year levels as well as areas open to all 

¶ Monitoring and support of students academically and emotionally by Leadership team 
personnel as well as classroom teachers 

¶ Access to KEAPs program conducted by NECAMHS (when available) 

¶ Breakfast able to be bought at the canteen 

¶ Whole school days related to Kids@Centre program 

¶ Supervised library/indoor play program for students requiring yard support. 

¶ Diligent tracking of attendance with calls home, some students conveyed to school for the 
short term, home visits, regular Linkletter articles re the importance of school attendance 

¶ Student Leadership Council 

¶ Policies to support Bullying and Equal Opportunity (see appendices) 

¶ άмл Ǉƻƛƴǘ Ǉƭŀƴ ŦƻǊ ±ǳƭƴŜǊŀōƭŜ [ŜŀǊƴŜǊǎέ όDƛƻǊŎŜƭƭƛ нллфύ όǎŜŜ ŀǇǇendices) 
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Section 3:  RIGHTS AND RESPONSIBILITIES 
 
The Wodonga West Primary community is guided by the following principles: 

¶ All members of our school community have the right to be safe 

¶ All members have the right to be treated with respect 

¶ All members have the right to be in a secure environment without interference, intimidations, 
harassment. bullying or disruption 

¶ All members of our school community are expected to be polite, courteous and well mannered 

These  principles are aligned with the relevant pieces of legislation including the Equal Opportunity Act 1995, The 
Charter of Human Rights and Responsibilities Act 2006, The Disability Standards for Education 2005. (See 
appendices for further detail) 

 

RIGHTS RESPONSIBILITIES 

STUDENTS HAVE: STUDENTS NEED: 

1. The right to feel safe at school  To stay within the designated areas around the 
school  
To obey school rules and follow teacher 
instructions 

2. The right to learn without interference 
from others 

To attend class prepared to learn and not interfere 
with the learning of others 

3. The right to be treated with respect and in 
a fair and equitable manner free from 
harassment 

To treat others with respect and resolve differences 
through discussion and compromise and not 
conflict 

4. The right to expect your property to be 
safe 

 Tƻ ǘŀƪŜ ŎŀǊŜ ƻŦ ȅƻǳǊ ƻǿƴ ŀƴŘ ƻǘƘŜǊ ǇŜƻǇƭŜΩǎ 
property 

  

TEACHERS HAVE: TEACHERS NEED: 

1. The right to be able to teach in an 
atmosphere of order and cooperation 

 To ensure they are punctual and prepared for 
lessons 

2.  The  right to be treated with respect and 
in a fair and equitable manner free from 
harassment  

To display mutual respect to other staff, parents 
and students 

  

PARENTS HAVE: PARENTS NEED: 

1. The right to expect that their child will be 
educated in a safe and secure 
environment where care, courtesy and 
respect for others is encouraged 

To treat all members of the school community with 
respect and support teachers in their maintenance 
of a safe, secure, productive teaching and learning  
environment. 
To ensure their child is sent to school, in school 
uniform, with a healthy lunch and snack and well 
rested to maximise learning. 

 

The above Rights and Responsibilities were developed with parent, student and staff input and endorsed by the 
WWPS community in 2009. 
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SECTION 4:  SHARED EXPECTATIONS 
At Wodonga West Primary we strive to provide an educational environment that ensures all students are valued 
and cared for, and are engaged effectively in their learning and can experience success. 

The school has the following expectations: 

¶ Teachers will demonstrate inclusive teaching practices.  This includes building positive relationships, 
valuing student contributions, embracing contemporary teaching practices,embracing differences in 
thinking, scaffolding and supporting students and developing a culture where it is acceptable for students 
to make an error. 

¶ Accessible educational provision featuring differentiation for all students. 

¶ Parent/carer partnerships and liaison. 

¶ Community partnerships which engage families and the community in ways that support student 
achievement and success. 

¶ Provision of appropriate student services. 

¶ Development and provision of appropriate, relevant and challenging-curriculum that gives students the 
opportunity to experience success in their learning. 

Diversity in the school community: 

The school aims to address diversity  through maintaining a highly skilled, motivated and energetic workforce 
ǿƘƻ ŀǊŜ ōŜǘǘŜǊ ŀōƭŜ ǘƻ  ƳŜŜǘ ǘƘŜ ƴŜŜŘǎ ƻŦ ŀ ŘƛǾŜǊǎŜ ǎŎƘƻƻƭ ŎƻƳƳǳƴƛǘȅΦ  ²Ŝ ŀƛƳ ǘƻ ŜƳǇƭƻȅ ǘƘŜ άōŜǎǘ ŀǇǇƭƛŎŀƴǘέ 
and heavily invest in professional development both within and outside of the school setting.  Wodonga West 
proudly has a reputation of being innovative and is known for embracing many new technologies, curriculum 
initiatives and educational philosophies .  Our Staff Leadership group, Student Leadership and  School Council 
consider and respect the diversity of perspectives and opinions.  We value our staff and students working in 
teams to create more effective work, increase participation levels and increase our capacity to solve problems. 
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 In developing our School values (2007-09), which are the core of our Shared Expectations,  students, staff and our 
school community have decided how each of these are demonstrated: 

RESPECT 
Students will demonstrate by: Staff will demonstrate by The School Community will 

demonstrate by: 

Acknowledging people as  
individuals 

Valuing each other as 
professionals, individuals and 
team members 

Understanding and supporting 
decisions made  by the school 

Treating people in a polite and 
friendly manner 

Responding appropriately to 
individual needs and differences 

Communicating with the school 
through appropriate and 
established channels in a 
positive manner 

Listening to  and having 
consideration for others 

Treating others fairly Individuals being open to varied 
points of view 

Appreciating differences in 
themselves and others 

Recognising that positive 
relationships are vital and 
essential for student success 

 

Being positive ambassadors and 
representatives for our school 

Modelling respectful behaviours  

/ŀǊƛƴƎ ŦƻǊ ǘƘŜƛǊ ƻǿƴ ŀƴŘ ƻǘƘŜǊΩǎ 
property 

  

 

I 

INTEGRITY 

Students will demonstrate by: Staff will demonstrate by: The School Community will 
demonstrate by: 

Displaying courage, resilience, 
honesty and trust in their 
relationships and learning 

Building positive relationships with 
others 

Communicating fairly, appropriately  
and honestly 

Making an honest effort to do their 
best and persevering when the 
ΨƎƻƛƴƎ ƎŜǘǎ ǘƻǳƎƘΩ 

Demonstrating pride and effort in 
the school and its programs 

Supporting our school and its 
decision making processes 

Building positive relationships with 
others 

Developing and delivering a 
curriculum which caters for 
ǎǘǳŘŜƴǘǎΩ ƴŜŜŘǎ ŀƴŘ ƛƴǘŜǊŜǎǘǎ 
within the boundaries of the School 
Strategic Plan, DEECD requirements 
and best teaching practice 

Taking pride in our school and its 
achievements 

Treating others as they would like 
to be treated themselves 

 Working together for the benefit of 
all children 
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COMMITMENT 
Students will demonstrate by Staff will demonstrate by: School Community will 

demonstrate by: 

Being willing to take on tasks 
and seeing them through to 
completion 

Taking on a range of tasks and 
roles and seeing them through 

Forming positive partnerships 
with the school 

Forming positive relationships 
that enhance learning and 
cooperation 

Interacting positively and 
building positive relationships 
with students, colleagues and the 
community 

{ǳǇǇƻǊǘƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ 
tasks 

Developing partnerships with 
people who enrich their 
educational journey 

Providing a challenging, 
progressive and supportive 
curriculum 

Recognising that learning occurs 
at home, school, and globally 

 Working with teams and 
providing support for others 

Keeping informed of what is 
happening within the school 

 Supporting all students to 
experience success 

Supporting children to be 
organised and develop 
independence 

 
 
 

                    HARMONY 
Will be achieved when our 
students are 

Will be achieved when our staff 
are 

Will be achieved when our 
community is 

Being involved in change Involved in change Being involved in change 

Daring to try their best without 
fear 

Empathetic with others Daring to try their best without 
fear 

Working towards leadership Encouraging talent Working towards leadership 

Daring to excel Supporting and learning from 
each other 

Contributing to community 
programs and support 

Contributing to community 
programs and support 

Participating in wider school 
community programs 

Willing to  walk in new directions 

Willing to walk in new directions Celebrating success Caring, charitable and 
considerate 

Caring and kind Willing to resolve conflict calmly, 
sensibly and fairly 

Encouraging positive 
relationships 

Making new friends and helping 
others to do so 

Supporting school organisations 
and protocol 

Supportive of progressive 
learning/teaching 

Having the courage to give their 
best 

 Willing to resolve conflict calmly, 
sensibly and fairly 

Engaged in cooperative learning, 
cross-age learning and tutoring 

 Sharing the responsibility for the 
ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǘƘŜƛǊ ŎƘƛƭŘΩǎ 
learning and well being 

Willing to resolve conflict 
calmly, sensibly and fairly 

  

Developing emotional resilience   
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Section 5: SCHOOL ACTIONS AND CONSEQUENCES 

Student engagement, regular attendance and appropriate behaviours are encouraged though the implementation  
of whole-school strategies supported by targeted and individualised support when required. 

The following protective factors support student engagement: 

¶ Positive behaviour support 

¶ Clear, fair and consistent rules and behavioural expectations 

¶ Understanding of individual student needs 

¶ Accessible staff support 

¶ Positive and supportive parent, teacher and peer relationships 

¶ Feeling safe and valued at school 

¶ Reasonable and consistent consequences 

¶ Some level of academic success 

It is acknowledged that a staged response provides a continuum of support for student well-being. 

STAGE ONE: PRIMARY PREVENTION (Whole school-focussing on all students and staff across all  
                                                                    settings  

              STAGE TWO: EARLY INTERVENTION (Targeted -focussing on responses to problem behaviour in order to            
                                                                                 aim to reduce it      
               STAGE THREE: INTERVENTION (Intensive -focussing on the complexity of individual behaviour resistant       
                                                                        to primary and secondary prevention efforts) 
 

PRIMARY PREVENTION 
STRATEGIES 

EARLY INTERVENTION STRATEGIES INTERVENTION STRATEGIES 

Within the classroom: (tone) 
*fair and democratic classrooms 
and school environments are  
established from the beginning of 
the school year 
*students have participation in 
the development of classroom and 
whole school expectations 
*our school wide classroom 
management plans are displayed 
and conveyed to students and 
parents and whole school 
commitment is expected 
* teaching  classroom routines are 
taught and  encouraged 
*classroom wide positive 
expectations are taught and 
encouraged 
*active supervision by teachers 
*ratio of 6-8 positives to 1 
negative adult/student interaction 
*consistently acknowledging all 
students 
*redirections for minor infrequent 
behaviour errors 

Within the classroom: 
*commitment and adherence to 
the strategies outlined on the 
Management of Classroom 
Behaviour flowchart 
*Use of behaviour supports and 
supports for Vulnerable Learners 
(see appendices section) 
*staff consultation with a support 
person from the Principal Class 
and/or Student Wellbeing Officer 
*Student Support Group meetings 
and Individual contract 

Within the classroom/school: 
This section refers to approximately 
5% of students whose behaviour 
places them at high risk of 
disconnecting from school and where 
previous interventions have been 
unsuccessful. 
 
This stage represents an intensity of 
strategies listed in the Early 
Intervention Column but can go 
beyond this to include an Individual 
Modified Attendance Plan and/or 
Individual Modified Education Plan 
but as a last resort can include 
suspension or expulsion. 
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*frequent pre-corrections for  
chronic errors 
*empowering student by creating 
multiple opportunities for them to 
take responsibility and be involved 
in decision making 
*ensuring classroom space is 
conducive to positive behaviours 
and effective engagement in 
learning 
*providing personalised learning 
programs where appropriate for 
individual students 
 

Across the school 
*Our School Values program is 
explicitly taught in a school wide 
dedicated fortnightly 
Timetabled block 
*Our school values are modelled 
ŀƴŘ άƭƛǾŜŘέ ōȅ ŀƭƭ ƳŜƳōŜǊs of the 
school community-we have a duty 
to  remind others (adults and 
students) when this is not evident 
*Whole school involvement 
related to Kids@Centre program 
*School data collection and 
analysis is available to staff to 
ensure accurate matching of 
instruction to individual student 
needs 
*Team planning for staff members 
to ensure similarity in programs in 
classrooms 
*Designated areas of the 
playground for different year 
levels as well as areas open to all 
*School Policies 
 

Across the School 
*team sharing of data and 
professional discussions to 
brainstorm support for students 
experiencing difficulties with 
curriculum 
*Individual learning Plans 
*Inclusion in support programs like 
Reading Recovery  
*Individual  behaviour plan- this 
may include alternative play time, 
play in a different setting,  direction 
to a lunchtime program,  
designated play setting and safe 
play communication book or 
flexible attendance plan 
*secondary consultations with  
Professionals (paediatrician, speech 
therapist etc) and SSSO staff 
(psychologist, social worker) 
*mentoring/counselling and/or 
referrals to Community Support 
organisations 
 

 

Health and Wellbeing 
*Use of support personnel for 
programs. Eg Chaplain and 
Student Wellbeing Officer and ES 
staff- lunchtime programs 
*Canteen to provide breakfast, 
lunch and snack  foods for 
purchase 
*Monitoring  of playground (safe 
play data) 
 
 

Health and Wellbeing 
*Inclusion to Student Wellbeing 
Officer positive support programs 
*Involving community support 
agencies 
*Working with parents to provide 
support/assistance 
*Home visits/phonecalls 
*removal of privileges, detention 
during recess breaks/after school, 
re-location within the school 
*Individual plan targeting needs 
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Attendance 
*electronic rolls marked by (9:30 
and 2:30pm daily (or a hard copy 
is done and sent to office if this is 
not possible) 
ϝŀ ŎǳƭǘǳǊŜ ƻŦ άǇǳƴŎǘǳŀƭƛǘȅέ ŀƴŘ 
άLǘΩǎ ƴƻǘ ƻƪ ǘƻ ōŜ ŀǿŀȅ ά ƛǎ 
modelled and explicitly taught 
*Benefits of regular and timely 
school attendance is conveyed to 
students and the community via 
the Linkletter 
*Teachers promote positive 
attendance in their classroom 
through the monthly Attendance 
Certificate 
*The State Benchmark and 
Individual student levels of non-
attendance are displayed on 
Semester reports and commented 
on (both positively or encouraged 
to improve for unsatisfactory 
data) by Principal class members 
*Attendance is monitored daily 
and followed up by the Student 
Wellbeing Officer 

Attendance 
*immediate follow up of individual 
student absence and/or lateness 
*individual student attendance 
goal setting and data driven 
improvement plans 
*parent  and/or agency 
involvement 
*use of technology such as SMS 
messages to parents 

 

 

           SUSPENSION  AND EXPLUSION INFORMATION 

When considering suspension or expulsion, schools are required to follow the procedures listed in section 
4.3 of the DEECD guidelines published in άEffective Schools are Engaging -School Student Engagement 
tƻƭƛŎȅ DǳƛŘŜƭƛƴŜǎέΦ   Appendices 12-18 of the guidelines provide flowcharts and proformas for use in 
suspension and expulsion procedures. 

A student may only be excluded from school in situations where all other measures have been 
implemented without success or where an immediate suspension is the only appropriate course of action 
in response ǘƻ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ōŜƘŀǾƛƻǳǊΦ 

Key changes to this area include: 
¶ Maximum consecutive suspension is 5 days 

¶ Maximum period of suspension in one year is 15 days 

¶ Hume Region requires where the student has  been suspended four times or has reached eight days 
suspension a secondary consultation is required 

¶ Student support Group must be held before a student is suspended (except in a case of immediate 
suspension) 

¶ School must provide appropriate and meaningful schoolwork for period of suspension 

¶ Copy of the Procedures for Suspension brochure must be provided to the student and their parent/carer 

¶ Regional Director must be informed if expulsion is being considered and their nominee attends a Support 
Group meeting to discuss expulsion. 
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LIST OF APPENDICES: 
 
1.  List of 10 Positive Behaviour Supports  
2. List of 10 Vulnerable Learner Supports 
3. WWPS Bullying Policy 
4. Bullying strategy plan 
5. WWPS Equal Opportunity Policy 
6. WWPS Attendance Policy 
7. Relevant Legislation-website listing 
8. Wƻ [ŀƴƎŜΩǎ .ŜƘŀǾƛƻǳǊ tƭŀƴ ŦƻǊ ²²t{ (word format) 
9. WWPS Classroom Management Plan (Visual  format) 
10. WWPS Playground Management Plan (Visual format) 
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10  POSITIVE BEHAVIOUR SUPPORTS FOR ALL LEARNERS 
 

1. Creation of an Ethical code  (all students have a right to learn in their own way-
modifications such as music, squeeze balls can be used) 
 

2. A ratio of 8:1 positive to negative feedback 
 
 

3. Softer and closer (an approach to managing students where teachers will talk 
ǉǳƛŜǘƭȅ ŀƴŘ ƎŜǘ ǿƛǘƘƛƴ ŀǊƳΩǎ ŘƛǎǘŀƴŎŜ ǘƻ ŎƻǊǊŜŎǘ ōŜƘŀǾƛƻǳǊ ǊŀǘƘŜǊ ǘƘŀƴ ȅŜƭƭ) 
 

4. Broken record (an approach for managing students where the same instruction is 
repeated until the task or behaviour is performed) 
 
 

5. Recognition of compliance όŜƎΥ ΨǿƘŀǘ ŀ ŦǊƛŜƴŘƭȅ ǾƻƛŎŜ ȅƻǳ ǳǎŜŘΩ-the response 
differs from empty/general praise) 
 

6. ¦ǎŜ ƻŦ Ǝƭƻōŀƭ ǇƘǊŀǎŜǎ όŜƎ άƛƴ ǘƘƛǎ ǎŎƘƻƻƭ ǿŜ ŘƻƴΩǘ ǎǿŜŀǊύ 
 
 

7. Working for a group reward 
 

8. Naming behaviour (eg bullying) 
 
 

9. Managing change (situation rule) prepare the child for the situation and the 
situation for the child 
 

10.  Reinforcing positive behaviour with home. 

 

Reference: Loretta Giorcelli 2009 
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10 point plan for vulnerable learners in schools 
 

1. Structure 
2. Removal or application of stimulation 
3. Student consultation (using students to set the engagement tool-giving students a 

choice of 3 strategies) 
4. Partnership with parents and other persons 
5. Medication (if prescribed) 
6. Use of a mentor/buddy 
7. Professional development for staff 
8. ¦ǎŜ ƻŦ άǿǊŀǇ-ŀǊƻǳƴŘέ ǘŜŎƘƴƛǉǳŜǎ όƛƴ {{D ƳŜŜǘƛƴƎύ 

  - no blame, no shame 
  -no past  baggage 
  -futures orientated 
  -solution driven 

9. Use of self regulation mantras and music eg: where am I now, where I should  be,             
²Ƙŀǘ ŀƳ L ŘƻƛƴƎΣ ǿƘŀǘ ǎƘƻǳƭŘ L ōŜ ŘƻƛƴƎ όw9CΥ ά¢ŀƭƪ ǘƻ ȅƻǳǊǎŜƭŦ-Geoff Wragg            
ACER)  

10.  Use of consistent positive behaviour strategies    
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JO LANGEôS óINTERRUPTIONS TO LEARNINGô SYSTEM 

Devised in consultation with WWPS staff April 2009. 

 

Context: 

1. Based on a 3 teaching session day with lunch 11:10-12 and recess 1:30-2pm 

2. There is no óclean slateô during the day. Eg. A warning could happen session 

one, during session 2 timeout in the room is given for a second offence and 

then during the 3
rd
 session another instance leads to exit from room. 

 

Common Classroom management system: 

1. Verbal warning given to student for the behaviour 

2. Next incident means 5-10mins for student isolated in classroom. It is 

suggested that for P-2 this be 5 mins but 3-6 it should be 10 mins. 

Preps should have after their 5mins a brief verbal follow up to ensure 

children understood what has happened. 

3. A third incident requires an exit to a feeder room with work for the rest of 

session or equivalent of one session.  NB: if this happens toward the end of 

the day then the exiting will continue to beginning of next day. 

4. All exits require follow ïup. 

A ñclean slateò starts when there has been effective follow-up.  This means 

the student understands the impact of their behaviour and has fixed the 

problem up. 

 

Management of ongoing exits: 

If a student has 3 exits over a 5 school day period then this issue leads to: 

1. Student contacts parent (by phone with teacher present) 

2. Student is automatically out of class for 2 blocks  

3.  When student returns to the class they sit in an isolated position for 2 

blocks. 

4. Student is then re-integrated into the room with a ósmart learning coachô for 

2 sessions.  Smart Learning coaches are NOT minders-they continue to do 

their own work but give positive and negative feedback under teacher 

guidance to the student.  
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SUMMARY OF THE RELEVANT ACTS PERTAINING TO RIGHTS AND RESPONSIBILITY 
SECTION 

Equal Opportunity 

The Equal Opportunity Act 1995 sets out the types or grounds of discrimination that are unlawful and 
aims to promote community recognition and acceptance of the equality of men and women, and the 
equality of people of all races, regardless of their religious or political convictions, their impairments or 
their age. Under the Act it is unlawful to discriminate against a person on the basis of the following 
attributes: 

¶ Age 

¶ Breastfeeding 

¶ Gender identity 

¶ Impairment 

¶ Industrial activity 

¶ Lawful sexual activity 

¶ Marital status 

¶ Parental status or status as carer 

¶ Physical features 

¶ Political belief or activity 

¶ Pregnancy 

¶ Race 

¶ Religious belief or activity 

¶ Sex 

¶ Sexual orientation 

¶ Personal association(with a person who is identified by reference to any of the above attributes) 

The Charter of Human Rights and Responsibilities Act 2006 

The Charter sets out a list of 20 rights that reflect the following four basic principles: 

¶ Freedom 

¶ Respect 

¶ Equality 

¶ Dignity 

The charter outlines a vision of human rights for all Victorians.  The charter affirms that all people are 
born free and equal in dignity and rights.  While the charger demands equality for all, it also emphasises 
the value of difference.  The charter requires public authorities including government schools and their 
employees, to act compatibly with human rights and to consider human rights when making decisions 
and delivering services. 

¶ The right not to be discriminated against 

¶ The right to privacy and reputation 

¶ The right to freedom of thought, conscience, religion and belief 

¶ Cultural Rights 
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It is important to understand that with human rights comes a responsibility to respect other human 
rights. 

All DEECD employees must act compatibly with the Charter and give proper consideration to human 
rights when making decisions. Everyone should: 

¶ Encourage compliance with the Charter 

¶ Support others to act compatibly with the Charter 

¶ Respect and promote human rights 

Part of the monitoring of Human Rights will be to complete the Charter Compliance Checklist on the 
School Compliance website. 

Students with disabilities 

The Disability Standards for Education 2005 clarify and make more explicit the obligations on schools 
and the rights of students under the Disability Discrimination Act 1992.  The standards cover enrolment, 
participation, curriculum development, student support services, and harassment and victimisation. 

!ƴ ŜŘǳŎŀǘƛƻƴ ǇǊƻǾƛŘŜǊ Ƴǳǎǘ ƳŀƪŜ ΨǊŜŀǎƻƴŀōƭŜ ŀŘƧǳǎǘƳŜƴǘǎ ǘƻ ŀŎŎƻƳƳƻŘŀǘŜ ŀ ǎǘǳŘŜƴǘ ǿƛǘƘ ŘƛǎŀōƛƭƛǘȅΦ 
An adjustment is a measure or action taken to assist a student with disability to participate in education 
and training on the same basis as other students.  An adjustment is reasonable if it does this while 
ǘŀƪƛƴƎ ƛƴǘƻ ŀŎŎƻǳƴǘ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƭŜŀǊƴƛƴƎ ƴŜŜŘǎ ŀƴŘ ōŀƭŀƴŎƛƴƎ ǘƘŜ ƛƴǘŜǊŜǎǘǎ of all parties affected, 
including those for the student with the disability, the education provider, staff and other students. 

In determining whether an adjustment is reasonable, an education provider should take into account 
information about  

¶ The naturŜ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ Řƛǎŀōƛƭƛǘȅ 

¶ His or her preferred adjustment 

¶ Any adjustments that have been provided previously 

¶ Any recommended or alternative adjustments 

This information might come from the student, an associate of the student, independent experts, or a 
combination of these people. 

An education provider should ensure that the student, or an associate of the student, has timely 
information about the processes for determining whether the proposed adjustment would cause 
unjustifiable hardship to the provider.  The provider should also ensure that these processes maintain 
the dignity, respect, privacy and confidentiality of the student and the associates of the student, 
consistent with the rights of the rest of the community. 

The provider may consider all likely costs and benefits, both direct and indirect, for the provider, the 
student and any associates of the student, and any other persons in the learning or wider community, 
including: 

¶ Costs associated with additional staffing, providing special resources or modifying the curriculum 

¶ /ƻǎǘǎ ǊŜǎǳƭǘƛƴƎ ŦǊƻƳ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇŀǊǘƛŎƛǇŀǘƛƻƴ ƛƴ ǘƘŜ ƭŜŀǊƴƛƴƎ ŜƴǾƛǊƻƴƳŜƴǘΣ ƛƴŎƭǳŘƛƴƎ ŀƴȅ 
adverse impact on learning and social outcome for the student, other students and teachers 
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¶ .ŜƴŜŦƛǘǎ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇŀǊǘƛŎƛǇŀǘƛƻƴ ƛƴ ǘƘŜ learning environment, including positive learning 
and social outcomes for the student, other students and teachers, and  

¶ Any financial incentives, such as subsidies or grants, available to the provider if the student 
participates. 

The DDA and the Education Standards do not require changes to be made if this would impose 
unjustifiable hardship to a person or organisation. 

Summary of Acts provided by VSPA draft Student Engagement and Well Being Policy guidelines. 

 

Further information can be found at: 

Charter of Human Rights www.education.vic.gov.au/healthwellbeing/safety/bullying/default.htm 

Equal Opportunity Act www.det.vic.gov.au/hrweb/divequity/eeoact.htm 

Education and Training Reform Act www. education.vic.gov.au/about/directions/reviewleg.htm 

VIT Teacher Code of Conduct www.vit.vic.edu.au/files/documents/1543 Code-of-conduct-June-2008-pdf 

Engaging Schools are Effective Schools 
www.eduweb.vic.gov.au/edulibrary/public/stuman/wellbeing/sepolicy.pdf 

Disability Standards for Education 
www.education.vic.gov/healthwellbeing/wellbeing/disability/handbook/legislation.htm 

School Accountability and Improvement 
www.education.vic.gov.au/management/schoolimprovement/accountability/default.htm 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

  

http://www.education.vic.gov.au/healthwellbeing/safety/bullying/default.htm
http://www.det.vic.gov.au/hrweb/divequity/eeoact.htm
http://www.vit.vic.edu.au/files/documents/1543
http://www.eduweb.vic.gov.au/edulibrary/public/stuman/wellbeing/sepolicy.pdf
http://www.education.vic.gov/healthwellbeing/wellbeing/disability/handbook/legislation.htm
http://www.education.vic.gov.au/management/schoolimprovement/accountability/default.htm
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