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1. SCHOOL PROFILE STATEMENT

Physical location

Wodonga West is the second largest government primary school in urban Wodonga , a town of 35,000
people. Currently our student population is 470. We are located between both caespofsthe
Government Middle Years collegmnd a couple of blocks from the Senior Secondary College. Our
students are attracted to our school from a number of preschool settings across the town and our Master
Building Plan incorporates an Early Learning Centre on site.

Facilities

With acombination of Federal and State funds in the next few years it isipaitéd that our school will
be significantly rebuilt into a modern, environmentally sustainable @edlagogically revolutionary
complex. We have Master Plans on Display at schodhwanticipated commencement date of March
2010 for Stage one.

We have two large grassed ovals with a fithess track and 4 modular playground pieces. Another feature
of our grounds is our extensive Produce Patch (designed to feed 300 children per fQramghiitchen
as part of our Stephanie Alexander Program which began in term 3 200@mmunity wood fired oven
and @mmunity parterre garden complement this program.

We also have a large climate ¢miled gymnasium canteen, library, arts studio, ICT aand Out of
School Hours Child care facility.

The Community pride in our school is demonstrated by the large number ofrgtuaié works around our
school. In 2008 and 200%ve were recipients of the State Garden Award (Large Primary Sctiools)
HumeRegion and the Statand in 2009 the prestigious Kevierikize award.

Community and Student Connectedness with the school

Here, at Wodonga West we pride ourselves on providing a comprehensive and engaging curriculum
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expectations of all and aim to work in partnership with parefusr studens Wforemost teachers). Our

school population whilst overwhelmgly, is of white Anglo Saxon dest, is enriched by10% identifying

with heritage from the UK, South Africa, New Zealand, Germany, Sudan, Egypt, Serbia, Bangladesh, India,
Syra, Sri Lanka, Singapore, Laos and Aboriginal and Torres Strait Islander. Our school has access to a
shared ESL teacheand Multicultural Education Aideithin the urban clgter of Wodonga schools. A
growing percentage isom Defence families which ateaditionally transient and we work hard to build
relationships with these families and ensure that each student is provided with a solid education. We are
currently supported in this by the employment of a Defence Force Transition Aide.

Wodonga West FBmary constantly strives to build community connections with our families and the
widerO2YYdzyAtléd Fa 6S SYONI OS GKS 02y 0S2002vie wére G U I
recognised for our ongoing efforts in this area by winning the HumeoRéBermission to Shine Award

for Building Community Connectedness. We value parent participation in school activities, support for

the Home Learning environmergnd Individual Plansparticipation in school bodies such as Family,
Friends and Parent Clamd School Council and participation in working bees and fund raising initiatives.

Our Stephanie Alexander Kitchen and Gards been an exciting initiative which has welcomed a
variety of volunteers from different backgrounds, age groups and experieGa@r the past two years

the data from our Year 5/@Student Attitudes to{ OK 2 2 f shoseNI oditivedl NSY R Ay W{ O
/| 2yySOGSRYySaaQ FtyR W/ 2yySOGSRySaa 2 tSSNEQ RSY2
similar ratio of males to feales) feel connected to their peers and the school.



SECTION 2VHOLE SCHOOL PREVENTION STATEMENT

From 20072009 Wodonga West Primary School Community(working with a University of Queensland

IDEA®roject) developed and adopted the following rationale:

Students at WWPS will be equipped for W#th the values of Respect, Integrity and Commitment|to
achieve a balance in Ifidarmony. This is our treasure chest of life skills. The development of strong
interpersonal skills, will be rewarded with posgdirelationships, warmth and friendships. The confidence
and resilience this fosters, will enrich the belief, that each individual is special: a unique and [valued

member of our school community.

Being organised, and yet flexible both mentally guiysically, will allow the Wodonga West students| to
tackle academic skills in literacy, numeracy, the arts, and knowledge of the wider world. An enviranment

rich in ICT resources will support the students in their journey. DpirgJoa global knowledgend an
empathy for cultures, will enrich the mind and heart. Students will be well rounded and immersed

skills, thus empowering the creativiy ¥ A Y RA @A Rdz- £ a (2 FI1O0S fATFTSQa

in all
forms of learning. This will lead to an understanding of personal strengths and development of thinking

OK I

In an ever changing world, an awareness and passion for the environment will be fostered. Our students
will develop healthy minds and bodies through a balance of active, passive and creative activities.
Students vill achieve success through developing responsibility and cooperation which will allow them to

make connections with the world.

To support the components of student engagement, Wodonga West Primary school boasts a qualified,
dedicated teaching staff comitted to securing the best possible learning outcomes for all students.
¢KS a0OKz22ft (F1Sa SOSNER 2LIR2NIldzyAaide G2 oNRIFRSY

in an environment which encourages intrinsic valuing and respect of achievesen&tudents are

aic

expected to display a commitment to improvement of skills and knowledge, develop self discipline and

initiative and respect themselves, each other and their environmewe are rigorous in aiming to
improve student engagement and well begnwith a focus on behaviour.

We do this through
1. The Curriculum

1 We have adopted the Queensland New Basics Rich Tasks and developed our own which

emphasise global and technological involvement
1 Extensive development of ICT. Every classroom is equipphdawiinteractive whiteboard.

There is a dedicated ICT lab timetabled for use frot ifPaddition to classroom computers
and a bank in the library. MP3 players, net books and digital cameras etc are also extensively

used within our curriculum. This eigment is highly engaging for students

1 Rigorous emphasis on Literacy and Numeracy blocks across the school to ensure students

have the necessary academic skills to access broader learning

1 Development of the Stepham Alexander Kitchen Garden ensure students are able to
access life long skills of healthy living inl@agurable and real life mannand to utilise real
life literacy and numeracy skills

1 An Elective Program in MYOS where students are able to engage with interests such as

yachting, gemtsne collecting, woodworking, rock band etc.
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times in multtage groups to teach our school values of Respect, Integrity, Commitment and

Harmony
1 A Spcialist program isféered in The Arts, LOTE and Physical Education



2. Organisation

1 Our school is currentlyorganised in distinct section®4 and MYOS (Middle Years of
Schwling-years 5/6.

i Classooms are where possible (ind} organised in straight age groups (reflectipgrent
preference) but our MYOS section is organised in 5/6 ragki classes. Where possible these
students stay in the same group and with the same teacher for two years. This philosophy is
based on Middle Years research which indicates that studdrtti®age take a longer period
of time to develop relaonships with adults and peers

1 Our day is divided into a timetable which maximises productive learning time in the morning
and allows for dedicated 2hr literacy blocks and | hour numeracy blocks.

1 Classrooms utilise a consistent management plan for all students which has been agreed o
and is replicated in the yard

f 1asS 2F amn t 2aAd&@breelli S0RD) 4 dppehdicds dzLILI2 NI &

3. Support Personnel
9 One of the Assistant Principal Positigmdesignated as Student Services
1 A Chaplain is employed two days a week
1 A fuliime Student Wellbeing Officer (Primary Welfare Officer) is employed
1 The nonteaching Leadership teamssume shared responsibility for all intervention actions
not manageable atlassroom level
We have access to a SSSO (psychologist and social worlesgdadaryconsultations
Other ParaProfessionals (if available) are outsourced tigh our Student Services budget
Educational Support (ES) staff are employed for students futitedgh the Disabilities and
Impairments program.

91 Defence Transition Aide and part time Koorie Educator are available
4. Support Programs/Measures

9 Student Support Group Meetings

1 Individual Behaviour/Learning plans (where applicable)

1 Lunch time activitiesgeratedby Student Wellbeing Office€haplain PE and Arts teacher

1 Programs operated on a needs basis for students by the Student Wellbeing Officer including
W{SIazya (RgrNdamiNaBspiodtan)

=A =4 =

1 Referrals to Paediatricians, PdPafessionalsSNECAMHS and Community Health services

1 Individual counselling/management of students with Student Wellbeing Offissistant Prin
(Student Sevices)

9 Liaison with Community Support Workers, Child First,-DhkSe applicable and appropriate

1 Designated areasf the playground for different year levels as well as areas open to all

1 Monitoring and support of students academically and emotionally by Leadership team
personnel as well as classroom teachers

1 Access to KEAPs program conducted by NECAMi¢8 available

1 Breakfast able to be bought at the canteen

1 Whole school days related to Kids@Centre program

1 Supervised library/indoor play program for studenggjuiring yard support.

9 Diligent tracking of attendance with calls home, some students conveyed to schatlefor
short term, home visits, regular Linkletter articles re the importance of school attendance

1 Student Leadership Council

9 Policies to support Bullying and Equal Opportunity (see appendices)

f amn LRAYG LIX LYy F2N +dzZ Yy SNI endi€s)[ S NYSNEE O DA 2



Section 3: RIGHTS AND RESPONSIBILITIES

The Wodonga West Primary community is guided by the following principles:

T
T
)l

1

All members of our school community have the right to be safe

All members have the right to be treated with respect

All members have the right to bein a secure environment without interference, intimidations,
harassment. bullying or disruption

All members of ourschool community are expectetb be polite, courteous and well mannered

These principke are aligned with the relevampieces of legislation including the Equal Opportunity Act 1995, The
Charter of Human Rights and Respibilities Act 2006 The Disability Standards for Education 2005ee(
appendices for further detail)

RIGHTS RESPONSIBILITIES
STUDENTIBAVE STUDENTISEED:
1. The right to feel safe at school To staywithin the designated areas around the
school
Toobey school rules and follow teacher
instructions

2. The right to learn without interference To attend class prepared to learn and not interfet
from others with the learning of others

3. The right to be treated with respect and i| To treat others with respect and resolve differeng
a fair ard equitable manner free from through discussion and compromise and not
harassment conflict

4. The right to expect your prapty to be T2 G1611S OFNB 2F &2dzNJ 2
safe property

TEACHERFAVE TEACHERS NEED:

1. The right to be able to teach in an To ensure they are punctual and prepdréor
atmosphere of order and cooperation lessons

2. The right to be treated with respect and| To display mutual respect to otheta$f, parents
in a fair and equitable manner free from | and students
harassment

PARENTS HAVE: PARENTS NEED:

1. The right toexpect that their child will& | To treat all members of the school community wi
educated in a safand secure respect and support teachers in their maintenang
environment where care, courtesy and | of a safe, secure, productive teaching and learnir
respect for others is encouraged environment.

To ensurgheir child is sent to school, in school
uniform, with a healthy lunch and snack and well
rested to maximise learning.

The above Rights and Responsibilitiese developed with parent, student and staff input and endotsethe
WWPS communitiyn 2009.



SECTION 4SHARED EXPECTATIONS

At Wodonga West Primary we strive to provide an educational environmentehsiires all students are valued
and cared forand are engaged effectively in their learning and can experience success.

The school has th®llowing expectations:

1 Teachers will demonstrate inclusive teaching practices. This includes building positive relationships,
valuing student contributionsembracing contemporary teaching practica®bracing differences in
thinking, scaffolding and suppting students and developing a culture where it is acceptable for students
to make an error.

9 Accessible educational provisiéeaturing differentiationfor all students.

1 Parent/carer partnerships and liaison.

1 Community partnerships which engage familiasd the community in ways that support student
achievement and success.

1 Provision of appropriate student services.

1 Development and provision of appropriate, relevant and challengingculum that gives students the

opportunity to experience success irefhlearning.
Diversity in the school community:

The school aims to address diversity through maintaining a highly skilled, motivated and energetic workforce
K2 NS o0SGGSNI FoftS G2 YSSi GKS ySSRa 27F FFLILBEAAAS NEIS
and heavily invest in professional development both within and outside of the school setting. Wodonga West
proudly has a reputation of being innovative and is known for embracing many new technologies, curriculum
initiatives and educational plosophies . Ouf6taff Leadership grougtudent Leadership and School Council
consider and respect the dixgty of perspectives ahopinions We value our staff and students working in

teams to create more effective work, increase participation leaal$ increase our capacity to solve problems.




In developing our Schowhklues(200709), which are the core of our Shared Expectatioagjdents, staff and our
school community havdecided how each of thessre demonstrated:

RESPECT

Students will demonstrate by:

Staff will demonstrate by The School Community wi
demonstrate by:
Understanding and supporting

decisions made by the school

Acknowledging people as
individuals

Valuing each other as
professionals, individuals and
team members

Responding appropriately to

Treating people in a polite and Commuricating with the school

friendly manner

individualneeds and differences

throughappropriate and

established channels in a
positive manner

Listening to and having
consideration for others

Treating others fairly

Individuals being open to varied
points of view

Appreciating dferences in
themselves and others

Recognising that positive
relationships are vital and
essential for student success

Being positive ambassadors an
representatives for our school

Modelling respectful behaours

/P NAYy3 FT2NJ GKS
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INTEGRITY

Students will demonstrate by:

Staff will demonstrate by:

The  School
demonstrate by:

Community  wi

Displaying courage, resilience,
honesty and trust in their
relationships and learning

Building positive relationships with
others

Communicatindairly, appropriately
and honestly

Making an honest effort to do their
best and persevering when the
Ww32Ay3a 3IFSha G2dg

Demonstrating pride and effort in
the school and its programs

Supporting our school and its
decision making processes

Building positive relationships with
others

Developing and delivering a
curriculum which caters for
atdzRSyiaQ ySSRa
within the boundaries of the Schoc
Strategic Plan, DEECD requireme
and best teaching practice

Taking pride in our school drits
achievements

Treating others as theyould like
to be treated themselves

Working together for the benefit of
all children




COMMITMENT

Students will demonstrate by

Staff will demonstrate by:

School Community wil
demonstrate by:

Being willing tdake on tasks
and seeing them through to
completion

Taking on a range of tasks and
roles and seeing them through

Forming positive partnerships
with the school

Forming positive relationships
that enhance learning and
cooperation

Interacting positively and
building positive relationships
with students, colleagues and th
community

{ dzLILI2 NI Ay 3 OKAf
tasks

Developing partnerships with
people who enrich their
educational journey

Providing a challenging,
progressive and supportive
curriculum

Recogising that learning occurs
at home, school, and globally

Working with teams and
providing support for others

Keeping informed of what is
happening within the school

Supporting all students to
experience success

Supporting children to be
organised andievelop

independence

HARMONY

Will be achieved when our
students are

Will be achieved when our staff
are

Will be achieved when our
community is

Being involved in change

Involved in change

Being involved in change

Daring to trytheir best without
fear

Empathetic with others

Daring to try their best without
fear

Working towards leadership

Encouraging talent

Working towards leadership

Daring to excel

Supporting and learning from
each other

Contributing to community
programs and gpport

Contributing to community
programs and support

Participating in wider school
community programs

Willing to walk in new directions

Willing to walk in new directions

Celebrating success

Caring, charitable and
considerate

Caring and kind

Willing toresolve conflict calmly,
sensibly and fairly

Encouraging positive
relationships

Making new friends and helping
others to do so

Supporting school organisations
and protocol

Supportive of progressive
learning/teaching

Having the courage to give thei
best

Willing to resolve conflict calmly,
sensibly and fairly

Engaged in cooperative learnin
crossage learning and tutoring

Sharing the responsibility for the
RSOSt2LIVSyd 27
learning and well being

Willing to resolve conflict
calmly,sensibly and fairly

Developing emotional resilience

10



Section 5: SCHOOL ACTIONS AND CONSEQUENCES

Student engagement, regular attendance and appropriate behaviours are encouraged though the implementation

of whole-school strategies supported by tatge and individualised support when required

The following protective factors support student engagement:

Accessible staBupport

E R I I R R

Positive behaviour support
Clear, fair and consistent rules and behavioural expectations
Understanding of individual student needs

Positive and supportive parent, teacher and peer relationships
Feeling safe and valued at school
Reasonable and consistent consequences
Some level of academic success

It is acknowledged that a staged response provides a continuum of support fodestt well-being.

STAGE ONBRIMARYREVENTIOMVhole schooffocussing on all students and staff across all

settings

STAGE TWE&ARLY INTERVENTI@Brgeted-focussing on responses to problem behaviour in order t

aim to reduce it

STAGE THREETERVENTIOMMtensive-focussing on the comigxity of individual behaviour resistant
to primary and secondary prevention efforts)

PRIMARY PREENTION
STRATEGIES

EARLY INTERVENTION STRATE

INTERVENTION STRATEGIES

Within the classroom{tone)

*fair and democratic classrooms
and school environments are
established from the beginning of
the school year

*students have participation in
the development of classroom an
whole school expectations

*our school wide classroom
management plans are displayed
and conveyed to students and
parentsand whole school
commitment is expected
*teaching classm routines are
taught and encouraged
*classroom wide positive
expectations are taught and
encouraged

*active supervision by teachers
*ratio of 6-8 positives to 1
negative adult/student interaction
*consistently acknowledging all
students

*redirections for minor infrequent

behaviour errors

Within the classroom:
*commitment and adherence to
the strategies outlined on the
Management of Classroom
Behaviour flowchart

*Use of behaviour supports and
supports for Vulnerable Learners
(see appendices section)

*staff consultation with a support
personfrom the Principal Class
and/or Student Wellbeing Officer
*Student Support Group meetings
and Individual contract

Within the classroom/school:

This section refers to approximately
5% of students whosbehaviour
places them at high gk of
disconnectingrom school and whereg
previous interventions have been
unsuccessful

This stage represents an intensity o
strategies listed in the Early
Intervention Column but can go
beyond this to include an Individual
Modified Attendance Plan and/or
Individual Modifed Education Plan
but as a last resortan include
suspension or expsibn.

11



*frequent pre-corrections for
chronic errors

*empowering student by creating
multiple opportunities for them to
take responsibility and be involve
in decision making

*ensuring classroom space is
conducive to positive behaviours
and effective engagement in
learning

*providing personalisé learning
programs where appropriate for
individual students

Across the school

*Our School Values program is
explicitly taught ira school wide
dedicated fortnightly

Timetabled block

*Our school values are modelled
I'yR d&f A @SR ésobtte
school communitywe have a duty
to remind others (adults and
students) when this is not eviden|
*Whole school involvement
related to Kids@Centre program
*School data collection and
analysis is available to staff to
ensure accurate matching of
instruction to individual student
needs

*Team planning for staff member
to ensure similarity in programs if
classrooms

*Designated areas of the
playground for different year
levels as well as areas open to al
*School Policies

Across the School

*team sharing of data and
professional discussions to
brainstorm support for students
experiencing difficulties with
curriculum

*Individual learning Plas
*Inclusion in support programs like
Reading Recovery

*Individual behaviour plafthis
may include alterntive play time,
play in a different setting, directio
to a lunchtime program,
designated play setting arshfe
play communication book or
flexible attendance plan
*secondary consultations with
Professionals (paediatrician, spee
therapist etc) and SE&6staff
(psychologist, social worker)
*mentoring/counsellingand/or
referrals to Community Support
organisations

Health and Wellbeing

*Use of support personnel for
programs. Eg Chaplain and
Student Wellbeing Officer and ES
staff- lunchtime programs
*Canteen to provide breakfast,
lunch and snack foods for
purchase

*Monitoring of playground (safe
play data)

Health and Wellbeing

*Inclusion to Student Wellbeing
Officer positive support programs
*Involving community support
agencies

*Working withparents to provide
support/assistance

*Home visits/phonecalls
*removal of privileges, detention
during recess breaks/after school,
re-location within the school
*Individual plan targeting needs

12




Attendance

*electronic rolls marked by (30
and 2:30pm dayl (or a hard copy
is done and sent to office if this is

not possiblé
F I OdzZ GdzZNB 2F &
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modelled and explicitly taught
*Benefits of regular and timely
school attendance is conveyed td

Attendance

*immediate follow up of individual
student absencand/or lateness
*individual student atendance
goal setting and data driven
improvement plans

*parent and/or agency
involvement

*use of technology such as SMS
messages to parents

students and the community &i
the Linkletter

*Teachers promote positive
attendance in their classroom
through the monthly Attendance
Certificate

*The State Benchmark and
Individual student levels of nen
attendance are displayed on
Semester reports and aamented
on (both positively oencouraged
to improve for unsatisfactory
data) by Principal class members
*Attendance is monitored daily
and followed up by the Student
Wellbeing Officer

SUSPENSION AND EXPLUSION INFORMATION

When onsidering suspension or expials, schools are required to follow the procedures listed in section
4.3 of the DEECD guidelines publishegifiective Schools are EngagiSghool Studet Engagement

t 2t A O& D dppSifed M8 &f thebguidelines provide flowcharts and foomas for use in
suspension and expulsion procedures

A student may only be excluded from school in situations where all other measures have been
implemented without success or where an immediate suspension is the only appropriate course of action
inresponsdl 2 G KS &a0dzRSyidQa o0SKI @A 2 dzNIp

Key changes to this area include:
1 Maximum consecutive suspension is 5 days
1 Maximum period of suspension in one year is 15 days

1 Hume Region requires where the student has been suspended four times or has reached eight days
susgension a secondary consultation is required

1 Student support Group must be held before a student is suspended (except in a case of immediate
suspension)

1 School must provide appropriate and meaningful schoolworlperiod of suspension
1 Copy of the Procedueefor Suspension brochure must be provided to the student and their parent/carer
1 Regional Director must be informed if expulsion is being considered and their nominee attends a Support

Group meeting to discuss expulsion.

13



LIST OF APPENDICES:

1. List of10 Positive Behaviour Supports
2. List of 10 Vulnerable Learner Supports
3. WWPS Bullying Policy

4. Bullying strategy plan

5. WWPS Equal Opportunity Policy

6

7

8

9.

1

. WWPS Attendance Policy

. Relevant Legislationvebsite listing

W2 [ Fy3aSQa . SKI Quoidandaty £ Iy F2NJ 221t {
WWPS Classroom Management Plan (Visual format)

0.WWPS Playground Management Plan (Visual fotina
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10 POSITIVE BEHAVIOUR SUPPORTS FOR ALL LEARNERS

1. Creation & an Ethical code (all students have a right to learn in their own way
modifications such as music, squeeze balls can be used)

2. A ratio of 8:1 positive to negative feedback

3. Softer and closer (an approach to managing studeritsre teachers will talk
jdzA St e FyR 3ISG gAGKAY |N¥Qa Rpadalyos

4. Broken record (an approach for managing studemtere the same instruction is
repeated until the &sk or behaviour is performed)

5. Recognition of compliana@ S3Y Wg KL & | T NdeéSgspohse 2 A OS
differs from empty/general praige

6.0 4aS 2F It 20kt LIKNIasSa oS3 aray GKAia aoK

7. Working for a group reward

8. Naming behaviour (elgullying)

9. Managing change (situation rule) prepare the child for the situation and the
situation for the child

10. Reinforcing positive behaviour with home.

Reference: Loretta Giorcelli 2009

15



10 point plan for vulnerable learners in schools

=

Structure
Removal or application of stimulation
Student consultation (using students to set the engagement-¢pahg students a
choice of 3 strateg®
Partnership with parents and other persons
Medication (if prescribed)
Use of a mentor/buddy
Professional development for staff
L34S 2F NPOIWRE GSOKYyAldzSa oAy {{D YSSiGAy
- no blame, no shame
-no past baggage
-futures orientated
-solution driven
9. Use of self regulation mantras and music eg: where am | now, whateuld be,
2 KIFG Y L R2Ay3IT 6KIFG &K2dz FGeoff Wady R2 7
ACER)
10. Use of consistent positive behaviour strategies

w N

© N OA
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JO LANGEOG6S OI NTERRUPTI ONS TO 1
Devised in consultation with WWPS staff April 2009.

Context:

1. Based on a 3 teaching session day with lunch 11218nd recess 1:3pm

2.There is no o6clean sl ated dusesso
one, during session 2 timeout in the room is given for a second offer
then during the "3session another instance leads to exit from room.

Common Classroom management system:

1. Verbal warning given to student for the behaviour

2. Next incident neans 510mins for student isolated in classroom. |
suggested that for-P this be 5 mins but-8 it should be 10 mins.

Preps should have after their 5mins a brief verbal follow up to
children understood what has happened.

3. A third incident requies an exit to a feeder room with work for the re
session or equivalent of one session. NB: if this happens toward the
the day then the exiting will continue to beginning of next day.

4. All exits require followi up.

A fAcl ean s | aerelias enaffettige follelmpe Mhistmiear
the student understands the impact of their behaviour and has fi»
problem up.

Management of ongoing exits:

If a student has 3 exits over a 5 school day period then this issue leads to:

1. Student contactsarent (by phone with teacher present)

2. Student is automatically out of class for 2 blocks

3. When student returns to the class they sit in an isolated positior
blocks.

4. Studentisthenre nt egrated into the roor
2 sesions. Smart Learning coaches are NOT mintleeg continue to ¢
their own work but give positive and negative feedback under te
guidance to the student.

17



SUMMARY OF THE RELEVANT ACTS PERTAINING TOARIBHRESPONSIBILITY
SECTION

Equal Opportunity

The Equal Opportunity Act 1995 sets out the types or grounds of discrimination that are unlawful and
aims to promote community recognition and acceptance of the equality of men and women, and the
equality ofpeople of all races, regardless of their religious or political convictions, their impairments or
their age. Under the Act it is unlawful to discriminate against a person on the basis of the following
attributes:

|

Age

Breastfeeding

Gender identity

Impairmert

Industrial activity

Lawful sexual activity

Marital status

Parental status or status as carer
Physical features

Political belief or activity
Pregnancy

Race

Religious belief or activity

Sex

Sexual orientation

Personal association(with a person who is idied by reference to any of the above attributes)

=4 =4 -8 -8 -8 _-45_-9_-4_-45_-49_-4_-°3_-°3_-

=

The Charter of Human Rights and Responsibilities Act 2006
The Charter sets out a list of 20 rights that reflect the following four basic principles:

1 Freedom
1 Respect

1 Equality

1 Dignity

The charter outlines &ision of human rights for all Victorians. The charter affirms that all people are
born free and equal in dignity and rights. While the charger demands equality for all, it also emphasises
the value of difference. The charter requires public authoritiretuding government schools and their
employees, to act compatibly with human rights and to consider human rights when making decisions
and delivering services.

The right not to be discriminated against

The right to privacy and reputation

The right tofreedom of thought, conscience, religion and belief
Cultural Rights

E N W
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It is important to understand that with human rights comes a responsibility to respect other human
rights.

All DEECD employees must act compatibly with the Charter and give proper catisidéo human
rights when making decisions. Everyone should:

1 Encourage compliance with the Charter
1 Support others to act compatibly with the Charter
1 Respect and promote human rights

Part of the monitoring of Human Rights will be to complete the Chartengliance Checklist on the
School Compliance website.

Students with disabilities

The Disability Standards for Education 2005 clarify and make more explicit the obligations on schools
and the rights of students under the Disability Discrimination Act 199# standards cover enrolment,
participation, curriculum development, student support services, and harassment and victimisation.

l'y SRdzOF A2y LINPOGARSNI Ydzad YI1S WNBlFIaz2ylofS FR2
An adjustment is a measure action taken to assist a student with disability to participate in education

and training on the same basis as other students. An adjustment is reasonable if it does this while
GF1Ay3a AyGz2 | 002dzyd GKS addzRSy i Qof afl Sartidslafegta, y SSF
including those for the student with the disability, the education provider, staff and other students.

In determining whether an adjustment is reasonable, an education provider should take into account
information about

f ThenatuB 2F (KS addzRSyiQa RA&lFIOATAGE
1 His or her preferred adjustment

1 Any adjustments that have been provided previously

1 Any recommended or alternative adjustments

This information might come from the student, an associate of the student, independent experts, or a
combination of these people.

An education provider should ensure that the student, or an associate of the student, has timely
information about the processes for determining whether the proposed adjustment would cause
unjustifiable hardship to the provide The provider should also ensure that these processes maintain

the dignity, respect, privacy and confidentiality of the student and the associates of the student,
consistent with the rights of the rest of the community.

The provider may consider all dlly costs and benefits, both direct and indirect, for the provider, the
student and any associates of the student, and any other persons in the learning or wider community,
including:

1 Costs associated with additional staffing, providing special resouraesdifying the curriculum
f /2a0a NBadzZ GAy3a FNRY (KS aiddzZRSydQa LI NI AOA LI
adverse impact on learning and social outcome for the student, other students and teachers
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and social outcomes for the student, other students and teachers, and

1 Any financial incentives, such as subsidies or grants, available to the provider if the student
participates.

The DDA and thdé=ducation Standards do not require changes to be made if this would impose
unjustifiable hardship to a person or organisation.

Summary of Acts provided by VSPA draft Student Engagement and Well Being Policy guidelines.

Further information can be found at:

Charter of Human Rightsww.education.vic.gov.au/healthwellbeing/safety/bullying/default.htm

Equal Opportunity Aatvww.det.vic.gov.au/hrweb/divequity/eeoact.htm

Education and Training Reform Act www. education.vic.gov.au/about/directions/reviewleg.htm

VIT Teacher Code of Conduatw.vit.vic.edu.au/files/documents/1543odeof-conductJune2008-pdf

Engaging Schools are Effective Schools
www.eduweb.vic.gov.au/edulibrary/public/stuman/wellbeing/sepolicy.pdf

Disability Standards for Education
www.education.vic.gov/healthwellbeing/wellbeing/disability/handbook/legislation.htm

School Accountability and Imprement
www.education.vic.gov.au/management/schoolimprovement/accountability/default.htm

20
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BULLYING

Information for students, teachers, staff and parents:
Wodonga West Pimary School is committed to providing an environment which is free from
bullying and safe and happy for all members of the school commmmity. This policy govems all
members of our school compmmity.

Bullying is viewed by Wodonga West Pnmary School as unacceptable behaviowr. It makes
everyone feel imcomfortable and denies them a fair go both in and out of the classroom.

Any reports of bullying will be taken seriously and will be investigated thoroughly.

Wodonga West Pomary School recognises that everyone has a legal right to feel, and be, safe
from bullying.

Bullying 15 when someone deliberately and repeatedly hurts or fightens someone else
Bullying can be verbal. physical racial or sexual condnet which is unwelcome, uninvited.
unreciprocated, offensive, mtentional and/or repeated.

No bullying is acceptable. Mo meident is too small to warrant complamt
Femember you may not be the only person feeling uncomfortable.

Tvpes of bullving:
There are three broad categones of bullymg

DIFRECT PHYSICAL BULLYING: thus form includes hutting, tripping, and pushing or damaging
propety, physically threatening, giving intimidating looks
DIRECT VERBAL BULLYING: this form includes name calling. insults, homophobic or racist
remarks, or verhal abuse
INDIRECT BULLYING: this form of bullying is harder to recognise and often camed out
behind the bullied person’s back. It is designed to harm someone’s
social reputation and/or cause humuliation Indirect bullying mchades:
lying and spreading rumours, playing nasty jokes to embamrass and
humniliate, mimicking, encouraging others to secially exclude
someone, damaging someone’s social reputation and social acceptance
and cyber bullying.
CYBEFR. BULLYING 1s defined as “Bullying that is carmied out through an intermet service, such
As email, chatroom, discussion group or instant messaging. It can also inclode bullying through
Mobile phone technologies such as short messaging service (SMS). Examples of cyberbullying
Include teasing, spreading ramours cnline, sending unwanted messages of defamation”™.
{(www .netalert gov.au)

What bullying is not-
Many distressing behaviours are not examples of bullying, even though they are unpleasant and
often require teacher intervention and management. There are three socially unpleasant
situations that are often confused with bullying:

. Mutual Conflict: there is an argument or disagreement between students but not an imbalance of
power. Both parties are upset and usually both want a resolution to the problem. However,
unresolved mutual conflict sometimes develops into a bullying sifuation with one persom
becoming targeted repeatedly for ‘retaliation’ in a one-sided way.
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W.WP.5. Action Plan For Bullying

WHAT AN I DO WHEN IM
BULLTED

Or I SEF SOMEONE ELSE BEING

BULLTED

Tell them to stop or ask
your teacher to show you
how to tell them to stop!

'

IF THEY DONT -
TELL A TEACHERY
\ TEACHER -
a.  Helps youl

b. Speaks to the Bully!

c. Motifies the Assistant

Principal/Principal

Further action may be taken by
Principal Class to help you discuss
the incident, consequences e.g.
detention micht be aiven.

WHAT IF THE BUALY WORRIES YO/
AcATN

You and the bully will meet with the
assistant Principal or Principal to
discuss further action. Your

parents and the bully's parents
could be there too.

Discipline procedures will be
put in place, eg. Detention,
Suspension.

The Assistant Frincipal/Principal will speak to you
again fo see how you feel
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Wodonga West Primary School
EQUAL OPPORTUNITY

POLICY
|

Eationale:

s The Victorian Equal Opportumity Act (1995) makes it unlawful to discTiminate against a person
on the basis of the followmg atinbutes: - age, disabihity, industrial activity, lawful sexual
activity, sexual orientation, gender identity, marital, parental or carer status, physical features,
political beliefs or activity, pregnancy, race, religious behef or activity, sex, personal association
(with a person who is identified by reference to any of the above attributes) or breastfeeding.
Further more, the Act prohubits direct and indirect discrimination, makes it unlawfiul to sexually
harass a person at the institution (includes students), promotes equality of opportunity between
persons of different sex, age mantal status. race and other specified atimbutes, and provides
redress for those who have been subject to discnmination

j1.1ms
Wodnuga West Pnmary School aims to provide a working and leaming environment that does
not telerate unlawfill discrimination and provides equal opportunity for all.
Stodents at Wodonga West Primary School will be offered a curmiculum that offers gender and
ethnic inclusiveness, and promotes shared responsibility for all.

Implementation:
Onr school values diversity and provides equal opportumity for all.
The Principal will act as the Equal Opportunity representative oat school.
This policy is to be read in conjunction with the Sexual Harassment policy of the school.
The school (as a part of DEECD) is an Equal Opportunity employer and workplace and this will
be commmmicated to the wider commmumity as needed.
The school’s policies and practices will be regularly reviewed to ensure consistency with the
Victorian Equal Opportunity Act (1995).
All staff members will be provided with a copy of this policy, and will be reminded of their
nights and responsibilities in relation to the Victonan Equal Opportumity Act {(1995).
The Racial and Religious Tolerance Act 2001 prohibits amongst other things. practices such as
racist graffiti, speeches or posters in public places, engaging in racist or religious vilification in
public places, or making offensive racist comments in publications including the intemet or
email.

Any complaints can be lodged with the Principal, Regional Director, Menit Protection Boards, or
Equal Opportunaty Commission.

All 1ssues will be investigated promptly, confidentially, and with impartiality. All complaints
will be managed in a manner comsistent with DEECDs ‘Local Complamts Fesclution
Procedures’ handbook.

The School Council president will be informed of all Equal Opportunity concems, on a
confidential basis.

Evaluation:
* This policy will be reviewed as part of the school’s three-year review cycle.

Thas policy was last ratified by School Council in....

October 2009 —‘

References: SOTF Reference Guide — 6.5: Ment & Equity www - sofweb. vic edo aohmmandiv'equalop im
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